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Abstract: Instructional modeling is a type of teacher education pedagogy through which teacher educators demonstrate their
own teaching practices to help enhance the teaching ability of teacher learners. At present, some teacher educators in our
country lack a systematic understanding and reasoned practice of instructional modeling. This situation makes it difficult for
teacher learners to directly see the practical enactment of effective teaching and the underlying pedagogical logic, which
compromises the development of teacher learners. Based on our systematic review of related literature and practical engage—
ment with and reflection on teacher educator development programs, we propose a typology of teacher educators’ instruction—
al modeling and their core strategies. These include implicit instructional modeling, explicit instructional modeling, and col-
laborative exploratory instructional modeling. The study also analyzes the impact of different types of instructional modeling
on teacher learners. It also discusses the implications for improving teacher educators’ instructional modeling practices, in—
forming the advancement of teacher educator workforce development, and fostering the development of indigenous teacher ed—
ucation theories with Chinese characteristics.
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